A teaching approach for students with ADHD-type difficulties 
General principles 

· Parents, school and the child need to learn as much as possible about ADHD-type difficulties and work co-operatively 

· Encourage a problem-solving approach with the student rather than a judgmental one

· Be assertive in all dealings with the pupil, avoiding sarcasm and anger
· Make an emotional connection. Students with these difficulties will rely on an initial emotional reaction to a situation or demand rather than a reasoned one

· Use resources, e.g. time out, in a positive way. Ensure the pupil knows what this involves, (how to leave the room, where to go, what to do and for how long, how to re-enter the classroom)

· Teach the pupil to recognise when he/she needs time out

· Encourage the pupil in gradually extending their attention span. Measure progress
· Training in relaxation and yoga can be useful. Martial arts classes can be great for developing self control
· Adopt a whole school approach ensuring as much consistency as possible 

· These pupils require a moderate level of stimulus (to overcome their under arousal) together with well-structured lessons and a calm, un-crowded classroom

· Be well prepared for difficult times of day (e.g. allow the pupil to go out first at break and return first)
· Before reprimanding, sort out the ‘I won’t’ from the ‘I can’t’

· Teach organisational skill (lists, time-management, organizing folders etc)
· Use seating plans for the class and position pupils with these difficulties at front near teacher

· Give permission for regular exercise. Wendt (2005) found that changes to behaviour were noticeable 2-4 weeks into an exercise programme and had the greatest gains in the oppositional category of behaviours. It will also have a positive effect on brain growth and development. Work movement into lesson structure
· The illumination provided by a light-box, as found in many art rooms, makes a good work surface for focusing and holding attention

· Use headphones for silence or white noise or calming music

· Provide a legitimate activity to swap to when the pupil can no longer attend to directed activity

· Rewards such as home privileges can be issued at the beginning of the day and represented by e.g. marbles in a jar. These can be added to or deducted during the day according to a prearranged system. The plan will need to be changed more often than is usual. Include the whole class in the system if possible
· If the pupil is receiving medication for their behaviour difficulties, do not see it as a ‘golden bullet’ or a panacea. Encourage the pupil to see it as an opportunity to take control of their own life. Monitor side-effects (possibly including diminished appetite, insomnia, headaches, stomach-aches, sadness, tics, etc.) The effects of Ritalin wears off in 3-4 hours leading to differences during the course of the school day
· There is increasing evidence of the influence of diet in understanding ADHD-like behaviour (Richardson 2004). Breakfast clubs can help to reduce sugary foods and promote healthy eating

· Work with parents to reduce TV and video game playing. 

A recent large scale study found that the formal labeling of children with ADHD and the communication of this label to teachers was associated with a reduction in attainment, but that teachers and students benefited from advice about how to manage ADHD-like behaviour in their classrooms. (Tymms and Merrill 2004)

A former headteacher of a special school for children with a diagnosis of ADHD writes:

‘The key factors for ADHD children are clearly specified rules and instructions. In addition, they need immediate and consistent feedback on behaviour and re-direction to task. Reasonable and meaningful consequences for both compliance and non-compliance will also be necessary. Finally they will need adults who will deal with their problems in a way that is based on knowledge, compassion and respect’. O’Regan (2005)

O’Regan also offers 6 key rules

1. Completing work and tasks

2. No physical or verbal aggression to others

3. Following school policy (e.g. on the uses of mobile phones)

4. No eating or drinking in class

5. Timekeeping

6. Adhering to the uniform or dress code (if there is one)

To deal with ‘low intensity’ misbehaviour use Rules, Praise, Ignore, Reprimand
Rules: 

· Ideally, establish from beginning of educator/pupil relationship rather than when misbehaviour occurs

· Rules should be negotiated, perceived as fair and appropriate

· Rules should be phrased positively: ‘walk carefully’ rather than ‘don’t run’

· Use a maximum of 5 rules (possible to remember) stated briefly and clearly

· A general rule can have sub-divisions, e.g. be polite > listen when others are speaking & take turns to speak

· Display rules (with illustrative reminders or symbols)

Praise

· To directly reward and re-enforce rule following behaviour

· To draw attention to the rule-following behaviour

· To provide a model of appropriate behaviour to be copied by pupils

· To increase the self esteem of the pupil

· Should include an explanation of why you are pleased

· Should be natural, warm, appropriate to the pupil, varied and imaginative

· Should be accompanied by eye contact and possibly touch (excepting pupils with ASD)

· Should be frequent and consistent

· High levels of praise are essential to establish a new behaviour

· Should be gradually moved to intermittent praise once the behaviour has become established. This will make the behaviour more durable
Ignoring / withdrawing of attention
· Ignore the ‘target’ pupil but praise a nearby pupil who is behaving appropriately
· Works by drawing attention to appropriate behaviour and starves inappropriate behaviour of the ‘oxygen’ of attention

· It only works in conjunction with praising

· Involves judgement about what level of misbehaviour can be ‘ignored’ (is it disrupting others, is it endangering the pupil or others?)
· Deal with escalating misbehaviour according to a pre-determined, rule-related set of steps

· Once the target pupil behaves, delay a few seconds, then praise

· Ignoring should be non-punitive

· Be on the look out for model, appropriate behaviour

Reprimands have two complementary elements:

Verbal element
· Use simple language which the pupil will clearly understand
· Delivered as briefly as possible to avoid rewarding with attention

· Rule related - indicate what behaviour is required

· Refer to the consequences of the behaviour. A warning must be followed up without issuing other ‘last warnings’. These become seen as stalling

· Give in a firm tone of voice

Non-verbal element
· Stand upright and incline slightly forward, rather than sitting

· Be reasonably close to the pupil

· Use eye contact (do not insist on this for pupils with ASD)
· Be calm assertive and confident

When serious misbehaviour occurs, analyse it using ABC model 
A - Consider Antecedent events (think about what precedes or precipitates the behaviour: place, time, structured/unstructured, other)
B - Consider the Behaviour itself (a factual description from the pupil and an adult; how much control; was there an intended purpose?)
C - What is the Consequence (feelings, avoidance of something, attention from an adult, effects on relationships and self-esteem)
If the misbehaviour continues, ask: “What is the pay-off for the pupil?” Maybe something that staff perceives as a punishment is seen by the pupil as a reward, or vice-versa.
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